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Fig 1 map of states of India http://www.nationsonline.org/oneworld/india_map.html Andra Pradesh is now divided –Telangana +AP
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Research question-
How do a sample of teachers 
and headteachers narrate the 
impact of  their own faith and 
their school’s Christian 
foundation  
Project funded by St 
Christopher’s Trust and 
University of Cumbria
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 Listening to their stories 
using IPA approach and 
identifying themes which 
arose - ‘making sense of them 
making sense of their views’, 
within the context of post-
colonial India’s education 
system (Smith and Osborne 
2003)
Themes
 Impact of values in teacher education
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1.interconnectedness of values, 
2.the Christian religion, 
3.the context of the Indian education system, 
the  post colonial context – caste/ Hindu 
nationalism/ Christian schools
4. espoused values, 
5. a teacher’s faith - impact on practice. 
6. How the ‘institutional body language’  of the 
school (Dadzie 2000), is enacted in practice. 
Research design and sampling
 IPA interpretive phenomenological analysis 
Smith and Osborn 2003
 Interpretivist paradigm (Denscombe 2014)
 Narrative approach (Clandinin 2007,) 
 Time and accessibility factors determined who was included in my 
sample –Convenience, snowballing and opportunistic sampling in 
Bengaluru, Chennai, Hyderabad, Kolkata, Jorhat and Aizwal
providing a range of views from university, college, secondary, 
primary and nursery professionals 
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Main Themes
Interpretative phenomenological analysis – exploration of how participants 
narrate their personal and school ‘life world’ (Smith and Osborn 2003)
 Influence of Christian values in their schools (given that the majority of 
learners are from Hindu, Muslim or Sikh backgrounds)
 Impact of the teacher’s faith on teaching and learning 
 Affinities between Christian foundation, an individual teacher’s faith and 
the Christian ethos as exemplified in the school’s ‘institutional body 
language’ (Dadzie 2000) -for example the displays, taught and hidden 
curriculum, relationships with the staff, equality of opportunity etc.  
 Post colonial educational context (Iliaih 2012; Varma 2004; Young 2003; 
Ramachandran 2016)
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Three themes emerged  which are mapped 
on to West-Burnham and Davis tree 
metaphor (2014): 
1. Christian values provide deep ethical roots.
2. Biblical texts and Christian doctrine informs decision making –
the tree trunk , and the day to day action – the branches 
3. Differences and commonalities
 The presentation highlights the tension of conflicting values -
Indian Christian teachers sharing God’s love whilst  adhering to 
governmental policy not to co erce non Christians to convert. 
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Findings
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Theme from India data Tree metaphor
1. God sustains and personal faith empowers 
both in personal and professional life
ROOTS : Christian values and ethics 
underpin decision making 
2.    Biblical texts guide behaviour  teachers are  
inspired by Biblical values : obedience, love, 
honesty, humility etc ,
TRUNK : Biblical texts and Christian 
doctrine informs decision making 
BRANCHES/leaves : the day to day 
behaviour inspired by decision making 
3.    One faith, myriad interpretations teachers’ 
‘voices’ illustrate elements in common but also 
significant differences,  
DIFFERENT TREES: teachers’ 
narratives are all Christian (tree not a 
flower) but different  (eg Bayan tree,  
Indian Mahogany, Curry tree, Mango 
tree etc)
Biblical text in SEN school B
Bible guides 
action
 Institutional 
body language 
(Dadzie 2000)
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Display in 10 year olds classroom 
Christian foundation school Bangalore. 
Christian teacher
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Chhota Beem (children’s cartoon 
hero) Unity in Diversity https://www.youtube.com/watch?v=cUInX8iw8Sc
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http://www.teenvan.com/poster-good-manners.html
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Theme from India data Tree metaphor
1. God sustains and personal faith empowers 
both in personal and professional life
ROOTS : Christian values and ethics 
underpin decision making 
2.    Biblical texts guide behaviour  teachers are  
inspired by Biblical values : obedience, love, 
honesty, humility etc ,
TRUNK : Biblical texts and Christian 
doctrine informs decision making 
BRANCHES/leaves : the day to day 
behaviour inspired by decision making 
3.    One faith, myriad interpretations teachers’ 
‘voices’ illustrate elements in common but also 
significant differences,  
DIFFERENT TREES: teachers’ 
narratives are all Christian (tree not a 
flower) but different  (eg Bayan tree,  
Indian Mahogany, Curry tree, Mango 
tree etc)
Same religion, Christianity  (tree not a flower) ; Different 
interpretations of Christianity (eg Assam Catholic priest, 
Presbyterian tribal, : Different trees (Indian Mahogany, Bayan tree, 
Mango tree
15
)  
Bangalore 
Saint: SEN 
school
Assam Priest: 
secondary 
school
Bangalore 
liberal: SEN 
school
Presbyterian 
tribal: 
secondary 
school
Pluralist:      
Early Years 
setting
Tree images available at 
https://www.google.co.uk/search?q=tree+branches+roots+images+free+download&tbm=isch&tbo=u&source=univ&
sa=X&ved=0ahUKEwiCv6y339PSAhUCC5AKHXQtDRMQ7AkIUg&biw=1518&bih=748
accessed on 13.3.17
Different Christian ‘world views’
Bangalore 
– not 
‘deficit’ 
model, 
compassion
Bangalore 
‘western’ 
not  
‘traditional’ 
morals
Assam 
priest – not 
only child 
but siblings
Mizoram 
teacher –
tribal, 
hospitality
Assam 
Nursery 
Principal-
pluralism
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1. Western versus traditional Indian 
Christianity – the Bangalore liberal
 Christ is with you 
 So one principle I follow in my life is that 
Christ is with you wherever you go. So if 
you can do it when he is there with you 
then go ahead and do it. 
 Being professional
 salaries were very low and I felt that it 
wasn’t right because .. when you do things 
out of, what you say, service, it’s different 
..people shouldn’t be taken advantage of . 
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2. Compassion and obedience –
the Bangalore saint
 The Christian foundation is 
important because the diocese 
wanted to have outreach 
programmes, so starting a special 
school was part of their outreach 
programme. 
 You should expect not to receive 
anything from other people
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3. Hospitality trumps everything –
the Mizoram ideal host
Sociable
 We are in and out of each other’s houses. 
We are so sociable (laughs) unlike non tribal we are so close . 
Discipline
 Christians have to be kind, but without discipline we cannot be kind. 
Most [problem children] have a bad background- family broken, so 
many problems. There are drop outs, some bunk classes. But when 
we look into their personal life we find out they have bad family. If 
parents didn’t teach good manners we see it in school it is due to bad 
parenting.
20
4.Exemplifying God’s love through 
procreation or celibacy- The Assam 
priest  Yes there are so many [SEN] children 
they are very slow and maximum 
children are only children, …so they 
are not normal children …and these 
children are really problematic, ..they 
behave abnormal and they want to have 
attention from everybody  ..we have to 
handle with GREAT care... This child 
has so much comfort…so they don’t 
know anything……. 

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5.All ways lead to God- pluralist EY 
principal, Assam
 If they know about the love of God, they will know about Good 
and Bad. Everyone has a different religion, I cannot say Hindu is 
bad. God is present everywhere. We all worship the same God…. 
We don’t want to force them [to convert to Christianity]. So far 
parents don’t have any objection [to the Christian ethos –
Christian singing , prayers etc] Parents come to the Christmas 
celebration , the gift exchange, refreshment and all. 
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Faith informing practice :Communicate 
Christian values – but not coerce 
 ‘We plant the seed and leave it to God’ (SEN teacher B school )
 Well we are trying to focus on virtues like obedience cleanliness, 
discipline and every month, there are 10 virtues this month is a 
virtue about cleanliness how to keep the classroom clean  last month 
it was discipline. (Chennai Christian college principal)
 ‘God is present everywhere. We all worship the same God. We don’t 
want to force them. If parents don’t have any objections, so far they 
don’t. The parents like our Christian foundation – at Christmas the 
parents come and exchange gifts.’  (Assam Nursery principal)
23
Christian values enacted in 
practice
 Most teachers said they teach values to Christian and non 
Christian children but emphasised they not allowed to 
convert eg Moral science class (ethics/ citizenship)
 All children attend assemblies where Christian values are 
espoused 
‘I give scripture union classes for children,  70% attend – I 
don’t know how far this impacts on their life’ (Chennai 
teacher )
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Discipline in a Christian school
 S: So in a Hindu school or in a government school is there not the same discipline? 
 T: No no no 
 S: So that is the characteristic of a Chrsitian school, better discipline, Why do you think 
that is ?
 T: It is the administration , how the things should be done in a  proper way . ….We have 
certain rules and if wee do not follow those rules …..Discipline is better in a Chrsitian 
school. Other private schools are good . It is the government schools that are lacking in 
discipline 
 S: Why are they lacking in discipline 
 T: Because of the administration . It depends on the principal… Sometimes if the 
students are poor they are not disciplined well (Jorhat teacher)
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Equality – a Christian concept?
EQUALITY
Social 
mobility
Attitude 
to SEN
Attribute
Education 
for All 
policy
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Teaching about Equality 
With younger children we teach about equality - Some of us are 
talking about how we should be together , there should be no caste 
differences . It is very much predominant in India – it is telling the 
younger generation there should be more equality. Education for all 
is an idea from a Scottish Missionary 
(Chennai teacher)
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Uniform in Assam S: is it usual for teachers to wear a   
uniform? 
 T: Teachers have uniforms in other 
schools , but it is not common. 
 T: We decided 
 S: You decided to have a uniform ? Why?
 T: Uniformity 
 S: Why is uniformity good? 
 T: For the children 
 S: So the children know that you are the 
teacher ?
 T : To show we are all equal 
 S: Why would you not be equal is it the 
religion? 
 T: It is our way, our style 
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Discipline in government and Christian schools
 ‘they [parents] want the children to 
go to a Christian school irrespective 
of what caste or religion they come 
from, Indian people often send their 
children to a Christian institution 
because they like value based 
education provided in a Christian 
institution and also discipline  is 
good’.(Principal A school SEN)
 Government school headteacher 
disagreed that discipline was 
problematic 
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Conclusions
 Head teachers’ Christian values underpin decision making 
and day to day practices are varied
 Findings reveal depth and richness of the varied 
expressions of the impact of Christian faith on practice 
within the post-colonial context 
 The range of values in one faith, across a range of 
states, in India = variation of values and practice
 Implications of this case study – can teachers in UK learn 
from this case study in a foreign country:  Dealing with 
Governmental directives counter to values and beliefs?
30
references
 Bandhari, (2014)  In quest of identity: student culture in a religious minority institution ch 5 pgs 182 – 224 in Thapan, M. Ethnographies of schooling in contemporary India  New Delhi : Sage 
 Bangs, J., & Frost, D. (2012). Teacher self-efficacy, voice and leadership: Towards a policy framework for education international. Brussels: Education International Research Institute.
 Bhatnagar, N., & Das, A. K. (2014). Regular school teachers' concerns and perceived barriers to implement inclusive education in New Delhi, India. International Journal of Instruction, 7(2), 8.
 British council (2015)  Indian Education system  available at https://www.britishcouncil.in/sites/default/files/indian_school_education_system_-_an_overview_1.pdf accessed on 3/3/16
 Clandinin, D. ed (2007) Handbook of narrative enquiry: Mapping a methodology Thousand Oaks,CA: Sage
 Crossley, M. Arthur, L. and McNess, E. (2016) Revisiting Insider-Outsider research in Comparative and International Education Oxford: Symposium Books Ltd 
 Das, A. K., Sharma, S., & Singh, V. K. (2012). Inclusive Education in India: A Paradigm Shift in Roles, Responsibilities and Competencies of Regular School Teachers. Journal of Indian 
Education.
 Elton-Chalcraft, S., Lander V., Revell, L., Warner, D. and Whitworth, L. (2017) To promote, or not to promote fundamental British values? Teachers’ standards, diversity 
and teacher education British Educational research journal vol 43 no 1 Feb 2017 available at http://onlinelibrary.wiley.com/doi/10.1111/berj.2017.43.issue-1/issuetoc
 Elton-Chalcraft, S., Cammack, P. and Harrison, L. (2016) Segregation, integration, inclusion and effective provision: a case study of perspectives from specail educaitonal
needs children, parents and teachers in Bangalore India. International Journal of Special Education available at 
http://www.internationaljournalofspecialed.com/docs/International%20Journal%20Feb%20Issue%202016.pdf
 Elton-Chalcraft, S and Cammack, P. (2019 forthcoming) Christian values in education: Teachers in India narrate the impact of their faith and values on practice. Journal of Beliefs 
and Values available at https://doi.org/10.1080/13617672.2019.1647674
 Gubrium, J. F., & Holstein, J. A. (2000). Analyzing interpretive practice. In N. K. Denzin & Y. S. Lincoln (Eds.), Handbook of qualitative research (2nd ed., pp. 487-508). Thousand 
Oaks, CA: Sage.
 Kendzia, M. (2012) Catholic Update Guide to vocations Cincinnati : Franciscan Media
 Kvale, S. (1996). Interviews: An introduction to qualitative research interviewing. Thousand Thousand Oaks, CA: Sage.
 Macpherson, P. and Tyson, E. 2008 Ethical issues ch 5 in Elton-Chalcraft, Hansen and Twiselton Doing Classroom research OUP:Maidenhead
 Savin-Baden, M. and Major, C. (2013)  Qualitative research the essential guide to theory and practice  London: Routledge
 West Burnham, J and Harris, D (2014)  Leadership dialogues – conversations and activities for leadership teams Crown House publishing available at 
https://books.google.co.uk/books?hl=en&lr=&id=hJa5BgAAQBAJ&oi=fnd&pg=PT6&dq=west+burnham+2014&ots=LyomacA-
Bk&sig=d2Plss3t7YlLHsx6QSXcR0qhPZg#v=onepage&q=west%20burnham%202014&f=false
31
